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Crowe New Zealand Audit 
Partnership 

Audit and Assurance Service 

Level 3, Bridgewater Building 
130 Grantham St 
Hamilton 3204 

C/- Crowe Mail Centre 
Private Bag 90106 
Invercargill 9840 

INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF TE POI SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2020 

Tel  +64 7 838 2180 
Fax +64 7 838 2181 

www.crowe.nz 
  
The Auditor-General is the auditor of Te Poi School (the School). The Auditor-General has appointed me, Kurt 
Sherlock, using the staff and resources of Crowe, to carry out the audit of the financial statements of the School 
on his behalf. 
 
 
Opinion 

We have audited the financial  statements of  the School  on pages 2 to 21,  that  comprise the Statement of
Financial  Position  as  at  31  December  2020,  the  Statement  of  Comprehensive  Revenue  and  Expense,
Statement of Changes in Net Assets/Equity and Statement of cash flows for the year ended on that date, and
the notes to the financial statements that include accounting policies and other explanatory information.
 
In our opinion the financial statements of the School: 
 
- present fairly, in all material respects: 

- 

- its financial position as at 31 December 2020; and 

its financial performance and cash flows for the year then ended; and 

- comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – 

Public Benefit Entity Standards Reduced Disclosure Regime. 

 
Our audit was completed on 30 July 2021. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 
 
 
Basis of opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 

 

Findex (Aust) Pty Ltd, trading as Crowe Australasia is a member of Crowe Global, a Swiss verein. Each member firm of Crowe Global is a separate and 
independent legal entity. Findex (Aust) Pty Ltd and its affiliates are not responsible or liable for any acts or omissions of Crowe Global or any other member 
of Crowe Global. Crowe Global does not render any professional services and does not have an ownership or partnership interest in Findex (Aust) Pty Ltd. 
Services are provided by Crowe New Zealand Audit Partnership an affiliate of Findex (Aust) Pty Ltd. 
© 2019 Findex (Aust) Pty Ltd 
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The title ‘Partner’ conveys that the person is a senior member within their respective division, and is among the group of persons who hold an equity interest 
(shareholder) in its parent entity, Findex Group Limited. The only professional service offering which is conducted by a partnership is the Crowe Australasia 
external audit division.  All other professional services offered by Findex Group Limited are conducted by a privately owned organisation and/or its subsidiaries. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand. The Board of Trustees is 
responsible for such internal control as it determines is necessary to enable it to prepare financial statements 
that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an intention 
to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from 
section 87 of the Education Act 1989. 
 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 
expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking that 
the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 
• We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 
• We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 
• We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 
 
• We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report. However, future events or conditions may cause the School to cease to continue as a going 
concern. 
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• We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in 
a manner that achieves fair presentation. 

 
• We assess the risk of material misstatement arising from the Novopay payroll system, which may still 

contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 
from the system that, in our judgement, would likely influence readers’ overall understanding of the 
financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Analysis of Variance 
Report and Kiwisport Report, but does not include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express any form 
of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, 
we conclude that there is a material misstatement of this other information, we are required to report that fact. 
We have nothing to report in this regard. 
 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 
1: International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 

 
 
Kurt Sherlock 
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Hamilton, New Zealand 
 



 

  

  

School name: Te Poi School number: 2014 

 

Mathematics 

To focus on, and research into, the understanding & use of the mathematic strategies within an authentic, purpose driven motivational maths 
programme to ensure all students achieve at their year level for National Curriculum. 

Strategic Aim:   

All students show progress and achievement in the end of year overall teacher judgement in relation to the National Curriculum Levels 
The target groups show accelerated progress and meet or exceed National curriculum levels. 
To improve teacher effectiveness, knowledge and teaching strategies in Mathematics 
Using data collected from teacher observation, student observations, group work and testing to target learning needs to improve NZC levels. 

Annual Aim: 

Continued collation of schoolwide baseline data for Mathematics in relation to the NZC  

Target for improving student achievement in Mathematics.  

During 2020 the Mathematic curriculum levels of Māori and Boys working below their year levels for National Curriculum levels, in particular will 
increase to ensure 90% of targeted students achieve the National Curriculum levels for their year level. The 10% will meet the target of their IEP’s. 

Results will be analysed for the whole school and for the target group. 

Baseline data: 
2019 EofY Mathematic data showed extremes with large numbers at either end and very few in the middle. This trend was right across all cohorts 
reported on. 32% of all our students fall into the concern range, 37% boys, 52% Māori, 35% Year 1, 31% Year 2 & 47% Year 3 cohorts. 



 

  

Actions (what did we do?) Outcomes (what happened?) Reasons for the variance (why 
did it happen?) 

Evaluation (where to next?) 

In class observations, support, guidance and 
teaching from the PLD Facilitator & Principal. 

Building learner agency by knowing & articulating 
their next learning steps 

Develop student led success criteria for specific 
strand areas 

Continued use of student voice to inform 
practice. 

Authentic, purpose driven motivation for 
mathematics across all strands 

Reflective questioning 

Reflective practice – Teachers & students. 

Grouping according to needs. 

Group teaching linked to assessment findings. 

Target groups identified for acceleration linked to 
assessment findings. 

Our beginning  of the year 
data showed a total of 46 
students not achieving. 

By the end of the year: 

5 didn’t accelerate 

41 accelerated = 89% 
acceleration 

Compared to 2019 43% 
acceleration achieved 

Improved teacher knowledge, 
understanding and confidence 
in teaching mathematics and 
providing more opportunities 
for students to involved in the 
learning process. 

Evidence of use of student 
discourse across the whole 
school. 

Clear teacher focus on effective 
mathematic teaching, 
understanding mixed ability 
approach and reflective 
practice. 

2020 we were part of the ALiM 
programme and the identified 
teacher attended the workshops 
and provided ongoing support 
for staff. 

 

Identification of potential at risk 
students using the curriculum & 
achievement map 

Individual target groups in each 
class to accelerate potential at risk 
students 

Appraisal component – teacher 
reflective journal focusing on own 
practice. 

Staff workshops on: 
• What to do with our low 

learners 
• ‘Just in Time’ sessions based on 

teacher specific needs arising 
from class observations 

• Student discourse & student 
learner agency 

• Mixed ability grouping  
• Problem solving maths 

approach 
 



 

  

 

Effective use of technology to engage & 
enhance student achievement. 

Continue to build scaffolded NC expectations for 
throughout the year. 

Responsive assessment procedure approaches 

Continue to reflect on programmes across all 
strands and how to refresh & improve our 
teaching approaches 

Less grouping according to 
learning levels, more mixed 
ability grouping. 

Greater opportunities for 
students to share their learning 
and to teach others 

Planning for next year: Mathematics remains our focus for 2021, particular focus on the Year 3 & 4 cohorts. 



 

  

 

Writing  

To focus on, and research into, the understanding & the teaching the skills and mechanics of writing within an authentic, purpose 
driven motivational writing programme to ensure all students achieve at their year level for National Curriculum. 

Strategic Aim:   

All students show progress and achievement in the end of year overall teacher judgement in relation to the National Curriculum Levels 
The target groups show accelerated progress and meet or exceed National curriculum levels. 
To improve teacher effectiveness, knowledge and teaching strategies in writing 
Using data collected and teacher observations to target learning needs to improve NZC levels to align students’ levels to the National curriculum learning levels as 
part of the Matamata CoL/KA initiative. 

Annual Aim: 

Continued focus on effective writing practices and programmes 

Target for improving student achievement in Writing.  

During 2020 the writing curriculum levels of our boys working below their year levels for National Curriculum levels, in particular will increase to ensure 90% of 
targeted students achieve the National Curriculum levels for their year level. The 10% will meet the target of their IEP’s. 

Results will be analysed for the whole school and for the target group:  

Baseline data: 
2019 EofY Writing data showed extremes with large numbers at either end and very few in the middle. This trend was right across all cohorts 
reported on. 32% of all our students fall into the concern range, 37% boys, 52% Māori, 35% Year 1, 31% Year 2 & 47% Year 3 cohorts. 



 

  

Actions (what did we do?) Outcomes (what happened?) Reasons for the variance (why 
did it happen?) 

Evaluation (where to next?) 

In class observations, support, guidance and 
teaching from the PLD Facilitator & Principal. 

Teachers understanding the mechanics of writing, 
sentence structure, crafting and how to teach at 
specific levels 

Use of student voice to inform practice. 

Building learner agency by knowing & articulating 
their next learning steps 

Use of Jeff Anderson approach to teaching 
writing: in particular “What do you notice?” 

Develop student led success criteria for specific 
writing genre 

Authentic, purpose driven motivation for writing 

Reflective questioning 

Reflective practice – Teachers & students. 

Grouping according to needs. 

Group teaching linked to assessment findings. 

At the beginning of the year 
58 students were identified 
as at risk of not achieving  

25 didn’t accelerate 

33 accelerated = 57% 
acceleration 

Compared to 2019 45% 
acceleration  

Improved teacher knowledge, 
understanding and confidence 
in teaching writing and 
providing more opportunities 
for students to involved in the 
learning process. 

Evidence of use of student 
discourse across the whole 
school. 

Less grouping according to 
learning levels, more mixed 
ability grouping. 

We had a large cohort at Year 2 
& 3 that did not reach curriculum 
standards.  

Clear teacher focus on effective 
mathematic teaching, 
understanding mixed ability 
approach and reflective 
practice. 

Ongoing in class support and 
teacher release to be able to 
have quality time with the PLD 
provider. 

 

Identification of potential at risk 
students using the curriculum & 
achievement map 

Individual target groups in each 
class to accelerate potential at risk 
students 

Appraisal component – teacher 
reflective journal focusing on own 
practice. 

Staff workshops on: 
• What to do with our low 

learners 
• ‘Just in Time’ sessions based on 

teacher specific needs arising 
from class observations 

• Student discourse & student 
learner agency 

• Authentic & purpose-based 
writing 

 
We are continuing our PLD focus 
with our provider to support 
teachers own skills and in the 
classroom for 2021 



 

  

 
  

Target groups identified for acceleration linked to 
assessment findings. 

Effective use of digital technologies to engage & 
enhance student achievement. 

Develop NZC expectations for throughout the 
year. 

Responsive assessment procedures 

Relook at current programmes and how to refresh 
& improve our teaching approaches 

Greater opportunities for 
students to share their learning 
and to teach others 

Planning for next year: Writing remains our focus for 2021  



 

  

 

  

Student Voice & Agency  

To focus on, and research into, the understanding & the teaching the skills and mechanics of student voice and learner agency 

Strategic Aim:   

To ensure teaching and learning practices reflect the 21st century learner needs, in particular with technology in its multiple forms, and the 
implementation of the digital technologies’ curriculum. 

Annual Aim:  

Students will take ownership of their learning through the continued development of student agency and student voice. 

Target for improving student voice & agency.  

During 2020 students will take ownership of their learning through the continued development of student agency and student voice. 

Teachers and students will learn the art of effective feedback in order to build learner capabilities and agency. 



 

  

Actions (what did we do?) Outcomes (what happened?) Reasons for the 
variance (why did it 
happen?) 

Evaluation (where to 
next?) 

In class observations, 
support, guidance and 
teaching from the Principal. 

Teachers understanding the 
mechanics of student 
discourse 

Clarity in the Classroom: 
Using Formative Assessment 
for Building Learning-
Focused Relationships 

Build student understanding 
of feedback 

Develop student 
understanding & use of a 
language of learning – 
scaffolded across the school 

Use of student voice to 
inform practice. 

Language of learning was developed across the school to build learner agency 
 
Student voice was used to guide class learning. 
 
Effective goal setting processes were developed with students to ensure they 
know their next learning steps. 
 

We found students 
were very clear at 
articulating their 
next learning steps 
but were not aware 
of when they had 
achieved the 
particular step. 

 

We are continuing 
our PLD focus with 
our provider to 
support teachers 
own skills and in the 
classroom for 2021 
 
We will have a 
f=definite focus for 
students on how to 
identify when they 
have achieved as 
well as their next 
learning steps. 



 

  

  

Building learner agency by 
knowing & articulating their 
next learning steps 

Develop student led success 
criteria for specific writing 
genre 

Authentic, purpose driven 
motivation for learning 

Reflective questioning 

Reflective practice – 
Teachers & students. 

Effective use of digital 
technologies to engage & 
enhance student 
achievement. 

Develop NZC expectations 
for throughout the year. 

Responsive assessment 
procedures 

Relook at current 
programmes and how to 
refresh & improve our 
teaching approaches 

 

 
 



 

  

NAG2A (b)(i) Areas of strength 

Reading & Mathematics Achievement 

Discussion: 
Reading: 2020 beginning of the year data identified 36 students at risk of not achieving in reading  
11didn’t accelerate, 25 accelerated = 69% acceleration 
Compared to 2019 with 33% acceleration 
 
Mathematics: 2020 beginning data identified 46 students at risk in mathematics  
5 didn’t accelerate, 41 accelerated = 89% acceleration 
Compared to 2019 with 43% acceleration 

NAG2A (b)(i) Areas for improvement 

Writing 

Discussion: 
2020 beginning data identified 58 students at risk of not achieving  
25 didn’t accelerate, 33 accelerated = 57% acceleration 
End of year data showed only 45% of all students achieved at the appropriate curriculum levels. 

NAG2A (b)(iii) Planned actions for lifting achievement 



 

  

Writing: 
• In class observations, support, guidance and teaching from the PLD Facilitator & Principal. 
• Teachers understanding the mechanics of writing, sentence structure, crafting and how to teach at specific levels 
• Use of student voice to inform practice. 
• Building learner agency by knowing & articulating their next learning steps 
• Use of Jeff Anderson approach to teaching writing: in particular “What do you notice?” 
• Develop student led success criteria for specific writing genre 
• Authentic, purpose driven motivation for writing 
• Reflective questioning 
• Reflective practice – Teachers & students. 
• Grouping according to needs. 
• Group teaching linked to assessment findings. 
• Target groups identified for acceleration linked to assessment findings. 
• Effective use of digital technologies to engage & enhance student achievement. 
• Develop NZC expectations for throughout the year. 
• Responsive assessment procedures 
• Relook at current programmes and how to refresh & improve our teaching approaches 

 

Additional Information 

PLD secured for Digital Literacies,  Indigenous, Decolonising, Anti-Racist Praxis & PB4L. 
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